Academic Program Subcommittee Meeting Minutes
October 7th, 2025
Voting members present: Allison Lee, Lauran Acosta, Esteban Hernandez Parra, Paul Wagner, Christopher Domin, Justine Schluntz, Stephanie Capaldi.
Non-voting members present: Pascale Charest, Ryan Gutenkust, Matthew Mars, Bob Griffin, Charles Gomez, Brian Mayer, Roweena MacKay, Daniela Tascarella, Daniel Staggs, Piper Sledge, Paloma Boykin, Melanie Madden, Bryanna Andrade.

I. Christopher Domin called meeting to order at 3:30 pm
II. Approval of September 9th, 2025, meeting minutes
a. Allison Lee motioned to approve. Esteban Hernandez Parra seconded. Motion carried unanimously
III. New Action items
a. New Major and Minor: Genetics and Genomics (Science) by Pascale Charest and Ryan Gutenkunst
i. We are proposing a new Bachelor of Science in Genetics and Genomics because there are currently no undergraduate genetics programs offered in Arizona or across the Mountain West region. We’ve seen strong interest from students and clear market demand for this type of degree.
This program will prepare students for a wide range of careers in biotechnology, healthcare, conservation, and agriculture, depending on the electives they choose. We also see this as an important pipeline to our existing Ph.D. in Genetics (GIFP) program, which currently recruits most of its students from outside the university. Establishing this bachelor’s degree will help us retain and prepare our own students for advanced study.
We plan to build the program as a collaborative effort across campus—primarily between Ecology and Evolutionary Biology (EEB) and other life science departments. The structure draws from existing courses, so it can be implemented with minimal new resources.
We’re also excited about our partnership with the Genetic Counseling master’s program, which will allow some of our seniors to take graduate-level courses during their final year. This collaboration gives students an early introduction to specialized areas within genetics and helps strengthen connections across programs.
Finally, we envision developing an accelerated master’s degree once the program is established, expanding opportunities for students interested in continuing their studies in genetics and genomics.
Q: What are the main ethical issues in this field right now, and how will this program help students understand them?
A: The most pressing issues are in reproductive health, such as prenatal testing and potential connections with eugenics, which are very ethically complex. A required bioethics course will address these topics. That course is different from our other tracks—it doesn’t just raise ethical questions, but it also teaches students the theory and principles of ethics so they can think critically rather than just decide if something is good or bad.
Q: Will students also learn about ethics related to lab conduct and data management?
A: That’s not currently part of the curriculum, but it would be a great addition. Many students will go on to do research, so understanding how to handle data responsibly and ethically is important. It’s something we may incorporate more directly in the future.
Q: Where do current Ph.D. students in Genetics come from?
A: About a quarter of the students come from the University of Arizona, and the rest come from outside institutions. They come from a wide range of undergraduate backgrounds, like natural resources, conservation genetics, or molecular biology.
Q: Are there similar programs at other universities, such as ASU?
A: ASU has a subplan within its biology degree called Molecular Biology, Genetics, and Cell and Developmental Biology, but not a standalone program. This proposed degree would be the only dedicated Genetics and Genomics bachelor’s program in Arizona and the Mountain West region.
Q: How will facilities support this new program?
A: The program uses existing courses and resources across departments, so it doesn’t require many new facilities or classes. We’ve built it around what’s already available, though we may need to revisit space as the program grows.

Christopher Domin motioned to approve. Lauren Acosta seconded. Motion carried with 7 yeas.
a. New Emphasis: BA in Applied Humanities – Entrepreneurship (Humanities) by Matthew Mars and Bobb Griffin
a. There is currently one degree, the BA in Applied Humanities, which includes eleven emphases hosted with other partners outside of the College of Humanities. The most popular and high-demand emphasis is Business Administration, offered in partnership with the Eller College of Management.
The idea for an Entrepreneurship emphasis came from a growing interest among PAH students in leading change in communities or organizations, not only by launching new ventures but also by being entrepreneurial within existing ones. The concept developed through collaboration with the McGuire Center for Entrepreneurship, exploring ways to engage students in entrepreneurship as a tool for social change rather than solely a business strategy.
The presenters explained that the Applied Humanities program is interdisciplinary and already collaborates closely with other campus units. They emphasized that having humanities students in entrepreneurship courses enriches the learning environment by bringing interdisciplinary perspectives and encouraging business students to think beyond financial aspects toward the human side of organizations, strategy, change, and innovation.
The goal is to give students a new opportunity to connect entrepreneurship with social impact while using existing campus resources and partnerships.
Q: What kinds of internships do you have in mind?
A: We have a three-semester sequence that includes a pre-internship, internship, and capstone. Some students have already completed internships in entrepreneurial spaces, where they created their own opportunities and worked with community partners to develop and refine ideas. We also collaborate with organizations like Startup Tucson and the Community Investment Corporation. The goal is for students to understand how their passion meets reality through these experiences.
Q: What does the capstone entail, and how is it structured across subplans?
A: The capstone course, PH 498, is typically taken in the final semester. Students work in teams within their emphasis and participate in peer review and reflection on their experiences. The course emphasizes community, collaboration, and applied learning, culminating in presentations to faculty at the end of the semester.
Q: How do you maintain quality control as enrollment grows?
A: We’ve reassigned teaching responsibilities so the same faculty who lead the pre-internship and internship courses also teach the capstone, creating consistency and familiarity. We also cap core classes at 50 students and will add sections if needed rather than exceed that number, to maintain a high-quality, reflective learning environment.
Q: What kind of student is this emphasis targeting compared to traditional entrepreneurship students in Eller?
A: Applied Humanities students are generally more focused on social or community-based initiatives rather than profit-driven ventures. They aim to apply entrepreneurial thinking to create an impact in education, nonprofit, and community settings. This collaboration benefits both programs by bringing interdisciplinary perspectives to entrepreneurship.
Q: Where do you expect students to go after completing this degree?
A: We hope many will return to their home communities to bring new opportunities and perspectives, particularly in rural and underserved areas. Graduates will be equipped to work in community organizations, government agencies, schools, and creative industries, applying their entrepreneurial and human-centered skills in diverse contexts.
Q: How is this different from Eller’s Social Innovation Certificate?
A: There is one course overlap with Social Innovation. Students in this emphasis will take Social Entrepreneurship and Global Social Entrepreneurship, along with Social Innovation. We intentionally avoided overlap with McGuire’s New Venture Development courses so students can pursue both programs without conflict.
Allison Lee motioned to approve. Esteban Hernandez Parra seconded. Motion carried with 7 yeas.
b. New Minor: Computational Social Sciences (SBS) by Charles Gomez and Brian Mayer
a. A lot of this came from a growing trend within many of the social sciences, sociology included, toward the rise of computationally intensive techniques and processes such as natural language processing, social network analysis, and big data analysis to answer fundamental social science questions. Computational social science is a relatively new, transdisciplinary subfield that started around 2009, around the same time data science emerged. It provides a suite of methods to formulate and answer questions and theories that are canonical in the social sciences.
Arizona Sociology is well known in the field as a leader in methods, so this program reflects both wider disciplinary trends and the department’s comparative advantage in advanced methodology. Faculty noted that new hires have drawn in students from across campus, and the new course, SOC 301A, has already gained attention. The proposed minor aims to offer students computational and analytical skills while maintaining the core sociological training that distinguishes the discipline.
Q: Who are the potential employers when you talk about industry?
A: It’s quite broad—largely any industry that uses socially produced data. Graduates minoring in Computational Social Science would be well-suited for positions in companies like Meta and Google, which regularly hire from similar programs. It could also include nonprofits, public policy organizations, or government agencies where socially produced data are analyzed to generate insights.
Q: What is socially produced data?
A: Socially produced data include digital breadcrumbs from social media, large administrative data sets, and constantly changing data such as HR records. These data sets allow for deeper insights beyond simple trends, often combining computational skills with social science understanding.
Q: What about AI, how is it integrated into this field or curriculum?
A: It’s an ongoing question for all of us. On the methods side, we’re teaching students programming tools such as Python and R for data analysis. While AI can solve simple problems, it isn’t yet capable of addressing the complex social questions that computational social science explores. The advantage of this program is that it equips students to ask and interpret intricate social science questions that large language models can’t fully handle. The curriculum may include how to use AI tools, but the skills in this minor go beyond that.
Q: How are ethical concerns, especially with AI and data regulation, being discussed with students?
A: This is what makes computational social science distinct from computer or data science. In sociology, ethical reflection is built into the discipline through the sociological imagination and principles of beneficence guided by frameworks like the Menlo Report. Our courses emphasize understanding and respecting the people behind the data. For example, in SOC 374, our research methods course, every student completes the same CITI training required by the university’s IRB for researchers. They take the full version, not the student light version, which reinforces ethical responsibility in both data collection and analysis.
	Esteban Hernandez Parra motioned to approve. Stephanie Capaldi seconded. Motion carried with 7 yeas.
c. New Emphasis: BA in Live and Screen Performance – Design Production (Fine Arts) by Roweena MacKay, Daniela Tascarella, and Daniel Staggs
a. The Live and Screen Performance major is relatively new, and the department would like to add an emphasis so that the current major, which is primarily directing and performance, becomes one emphasis and a second emphasis in Design and Technology is added. The Design and Technology courses already exist within the program since the BFA Design and Technology program was sunset.
This new emphasis provides an avenue for students who do not want to focus solely on performing but want to work behind the scenes in theater. The track would differ by 11 units between the Performance and Directing emphasis and the Design and Production emphasis, sharing the same core courses. Faculty who teach these classes already exist within the program, and students are already taking many of the courses as electives.
Previously, there was a BA in Theater, a BFA in Acting, and a BFA in Design and Production, but after the BFA was discontinued, the Live and Screen Performance degree was created to modernize the curriculum and include more screen and devised work. The design emphasis would allow students to specialize under that umbrella, bridging both live and screen performance needs and giving designers opportunities to collaborate on film and theater projects.
Q: Why was the BFA dropped, and why is this now a BA emphasis?
A: That decision was made by the previous dean and administration, partly for financial reasons. The Live and Screen Performance BA was created to modernize the curriculum, giving students more screen experience and devised work. The BA that existed before was more literary, and while we added a Musical Theater minor, there was still no place for design students, which this new emphasis will address.
Q: What is the practical difference between a Fine Arts degree and a BA degree?
A: The Fine Arts degree requires more units and no minor, training students for immediate professional work—essentially Broadway-level preparation. The BA offers more flexibility with a required minor and focuses more on literary and creative aspects.
Q: With the shift toward screen work, how will this emphasis prepare students for that changing landscape?
A: That was the idea behind the Live and Screen Performance degree—to give students skills for both stage and screen. We now collaborate with Film and Television so designers can work on senior film projects. The design and production emphasis supports both areas, since design elements like scenery, lighting, and costumes translate easily between theater and film.
Q: Are all these skills taught on campus, and do students have enough hands-on opportunities?
A: Yes. We have a full scene shop on campus equipped for carpentry, welding, and drafting, where students gain hands-on experience. We also have a full performance season for onstage work and numerous student films where students write, direct, act, and design. Additionally, we partner with organizations such as Saguaro City Music Theatre, which hires our students for paid work.
Q: What does the capstone look like for this program?
A: For acting and directing, students take TAR 497W, where they can act, direct, or devise projects. For the Design and Production emphasis, students enroll in TAR 487A–M, with each section focusing on an area such as lighting, technical direction, costumes, stage management, or scene shop. Students design or lead work on a show as their capstone project.
Q: Is there any collaboration with the School of Music or other departments like Architecture?
A: We have our own sound studio managed by Matt Marcus, and music students sometimes take our sound courses as electives, though there is no formal collaboration. On the film side, students take our own sound recording courses. We have had indirect overlap—for example, a landscape architecture graduate student once worked in our scene shop—but formal partnerships are limited.
	Esteban Hernandez Parra motioned to approve. Allison Lee seconded. Motion carried with 7 yeas.
IV. Old Business
a. Disestablish:  Queer, Trans & Sexuality Studies and Chicana / Latina Studies subplans of BA in GWS (SBS) by Piper Sledge and Paloma Boykin
i. The major currently has three tracks that students can choose from, with slight variations in required courses based on the track. There are general courses all students take and specific groupings of courses for each track, which were originally designed around departmental strengths at the time.

Since then, the department has changed significantly—faculty turnover, loss of administrative staff, and resource limitations have created challenges in maintaining and scheduling courses across all three tracks. To better support students and reduce the administrative burden, the faculty decided to disestablish the tracks. All students will instead follow what is now the general track, ensuring consistency and flexibility.

All existing courses will remain available, and students will still have robust elective options to shape their focus. This change allows students to “choose their own adventure” within the major while maintaining the core of the program. The decision also accounts for the department’s move into the new School of Global Studies, which is still finalizing its structure and curriculum. The goal is to make the transition smoother for both students and faculty while maintaining a strong, flexible major.

Q: How will the move to the School of Global Studies impact students and faculty?
A: Details are still being worked out by the School of Global Studies Curriculum Committee. At the departmental level, the focus is on maintaining a strong program for current students as the merger takes shape. Final structural decisions are being made at the school level, and faculty will follow the committee’s bylaws and recommendations once finalized.
Q: Is this change related to any external mandates or political issues?
A: No, this decision predates the current administration and is entirely unrelated to external politics. It is about resources, capacity, and ensuring the department can properly support students with its current staffing.
Q: From an advising standpoint, how will this affect student graduation and course access?
A: Removing the tracks will make it easier for students to graduate on time. Currently, some students are moved from specific tracks to the general track to ensure they can complete their degrees. With everyone under one track, scheduling and graduation planning will be more efficient and consistent.
Q: How will the department support students who want to take courses that may no longer be offered regularly?
A: Advising will play a key role. Students will be encouraged to communicate their interests early so the department can plan course offerings. If a desired course is unavailable due to faculty leave or other unforeseen circumstances, students can pursue independent studies, internships, or capstone projects to explore similar topics. This provides flexibility while maintaining academic rigor and progress toward graduation.
Q: What is the main goal of this change from the department’s perspective?
A: The goal is to balance capacity with student needs—reducing administrative complexity while ensuring students can graduate on time and have a clear academic path. Faculty unanimously support this change as the best way to sustain program quality and flexibility during the transition into the School of Global Studies.
Q: What are the next steps in the process?
A: The disestablishment plan will move through the appropriate committees for review. A teach-out plan will also be required, outlining how remaining students in the existing tracks will complete their programs. The department may revise its form to include the details discussed in this meeting to clarify the rationale and transition plan.

V. Meeting adjourned at 5:08pm

